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A Word at the ISeginning..

There has been a widely felt need for a fresh look at the curriculum of social
sciences and the methods af teaching them. This has led to considerable debate on
how to make social science teaching more relevant as well as interesting to the child.
Should it focus on the immediate environment of the child? Should the child be ‘given’
information or merely helped in “constructing "information? Should one introduce the
child to the subjectivity of knowledge in the social sciences? Should social science
education provide the child with ideals to emulate? Should it seek to develop positive
values of a good citizen or instead develop criticality in children? These are not
necessarily mutually exclusive and there is a need to see how these diverse objectives
can be fruitfully assimilated in different stages of social science teaching.

Many teachers and institutions have been experimenting with these issues for
guite same time now. fn recent years, a large number of bodies like non-governmental
organizations, trade unions, citizens' associations, etc. have begun to venture into this
area, concerned by the challenges which the comtemporary society and polity have
pased before those who cherish democratic, secular and egalitarian values. These
experiences, when put together, will certainly help us to redefine the contours of the
debate on social science teaching. There, then, is a need to reach out to each other
and share materials and experiences. The present edition is an attempt at making
available Ekalvya's work to a larger audience.

The Eklavva Institute for Educational Research and Innovative Action initiated
is Social Science Teaching Programme in 1984, The Government of Madhya Pradesh
and the MP SCERT accepted Eklavya s proposal to develop new way of teaching the
social sciences in the mainstream school system. Nine government middle schools
were selectéd for this experiment. The textbooks developed by Eklavya were to be used
in these schools instead of the conventional prescribed textbooks.

Thus Eklavya’s Innovative Social Science Teaching Programme was launched
farmally in nine schools in 1986. The programme did not consist of new textbooks
alone. Teachers were involved through training workshops and monthly meetings. The
reaching of the lessons in actual classroom conditions was closely observed and
feedback on each of the chapters was collected. A new scheme was evolved for
evaluating children in ﬂcrr::rrd‘znca with the objectives of the programme and in order
to minimise the negative impdct of rote learning. It relied on open book examinations
where the emphasis was on the skills of culling information from texts, pictures, tables,
maps, etc. It a{so tested children's skills in comparing diverse situations, identifving
causal links, applying understanding to new situations, etc.

Scholars from many universities and research institutions of the country were
deeply interested in the progress of the program and actively participated in it. The
feedback and reviews received from teachers, children, academicians, etc. enabled
Eklavya to revise and improve the books further. There have been two major revisions
of the books. The present English edition is based largely on the 1993 edition.



A large number of friends from non-Hindi speaking states and teachers of English
medium schools have been demanding an English language version of these books.
We hope thar they will find this book useful. We would be grateful for suggestions
which will enable us to make this book more relevant and meaningful to siudents and

feachers wha will use i1

We thank all those who have helped us prepare this book. The work of translatin g
the text into English was inspired by the BGVS and done by many volunteers, Ms.
Lakshmi Murthy undertook the difficult task of copy editing the entire book. We have
used the illustrations prepared by Rajesh Yadav, Karen Haddock, Satish Chauhan,
Asha Sharma, Cheenu Patel, A .R.Shaikh and Yograj Yadav. The photographs have
heen taken front too many sources for us to acknowledge them all. The photographs of
several places in Madhya Pradesh were taken by Ashok Thudgar, Subir Shukla and
H.K. Biswas. We are grateful to them all for their cooperation. The Hindi edition was
published by the M.P.T.B.C. and English edition is being published by Eklavya with
the kind permission of Government aof Madhva Pradesh.

Eklavya Grouyp
March 1998,
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Initiating the Lessons

[t 15 best to start by generating excitement and curiosity in
the children’s minds about the lesson that they are going to
read. To create this interest children are asked some guestions
at the beginning of every chapter. Maybe the children already
know something about the topic of the chapter. Maybe they
can make some guesses about the content of the chapter by
looking at the pictures in it. After talking about their own ideas,
they would be more active and alert in seeing if the chapter is
the same as what they thought 1t would be and also in what the
differences are. These interest-creating questions have been

printed immediately after the title of the chapter, %

Questions in the
Middle

Usually, questions
are given only at the
end of the chapter in
textbooks. But in this
textbook there are
many questions given
m the muddle of the
chapters themselves.,
These questions keep
children alert and let
the teacher know if
the children are
comprehending what
15 being read. They
also help to elicit
what children already
know about that topie.,
These questions
should not be
skipped. It is very
essential tordiscuss
these questions with
the children. It is also
necessary to make
children write down

the answers of some of
these questions in their
These
questions have been
miven in shaded boxes

notebooks.
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SoMmE SPECIAL FEATURES OF THIS TEXTBOOK
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Sawaliram's address:
Sawaliram

c'o Eklavya

Kothi Bazar
Hoshangabad 461 001

We usually do not realise
that
understand many words
given in textbooks. In such
a situation the learning
process becomes difficult for
them. There are only a few
difficult
textbook and they are printed
in bold letters. The teacher
should be aware of these and

children don't

words in this

move on only after
having explained and
discussed them with
the children. Certain
terms related to the
subject matter have
also been given in
bold letters.

Sawaliram

Sawaliram 15 an
IMaginary person.
Children can send
their questions to him
by post and
Sawaliram would
write back  his
answers. The exercise
section 1n some
chapters invites
children to write
questions to
Sawaliram. Children
enjoy asking
gquestions, and they
would be delighted to
receive letters in
reply. This
encourages children

to ask questions and to think. At
the end of every lesson you could
ask them if they have any
questions for Sawaliram. They
could mail them on a postcard.



Stories

Children love stories. They enjoy learning
through stories. Many chapters in this text use
stories, These stories are imaginary, but the
situations they represent are based on well
researched facts. They are intended to explain
certain concepts. The stories are italicized to

Maps

A lot of effort has gone into making large
and clear maps in this book. They help children
in getting a better picture of the world around
them. Children should be encouraged to find
information in the maps by themselves. To get
them used to reading these, questions based
on maps have been included in many chapters.
Their answers

distinguish them from the rest of the tcxl\
S

Pictures

There a::‘:nm

in this textbook. They play
a big role in helping the
child to grasp and
understand what 15 being
taught. There are many
questions which are based
on these pictures. While
answering these questions
encourage children to use
their own language. You
should also discuss the

Tt S b e iy e of B . e iyl
Wl et il
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lesson and can
be worked out
only from the
maps. The
children should
go through the
maps and find
the answers by
themselves.

O ften
children do not
understand the
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Sub-headings

It 15 necessary to train children to use sub-
headings. Along with learming information and
concepts, we also want the children to learn
how to search for information from books,
That is a skill that they will find very useful
for the whole of their lives. Books ﬁ'mvid-:
information and they are classified and
arranged in a pattern. One can locate
information in books by the headings and sub-
headings of chapters. It 15 necessary to draw
the attention of children to the sub-headings
of the lessons. They should have a basic grasp
of what kind of information is available under
each sub-heading. The excercises also have a
few special questions which are meant to
develop and test their information-retrieval
skills.

i

sea or shaded
the sea
differently. Children also get confused
between the lines representing rivers and the
coastal boundaries of nations. In our maps we
have shown rivers around their origins with
thin lines which gradually thicken as
tributaries join them. It is important to focus
on these details while helping children to learn
how to use a map. Please note that the maps
given in the book are no substitute for wall-
maps or ptlases. Please use them along with
this book. .

Exercise Questions

There are different kinds of questions in this
textbook. They encourage the child to
understand and discuss the information gWen



in the book. Children should not just blindly memorise the contents of the book. Hence the questions

both examine and encourage understanding. Children should be encouraged to write the answers

of these guestions in their own words.
T =

Q%nﬂmi: for locating information
In which section is the Rajsuya yagna discussed?

What were the differences between the rajanya and the common people. What did they do for
each other? Answer these guestions after reading pages 33-36 of the textbook.

Questions for writing precise answers

While answering questions children may include many unrelated aspects of information given
before and after the specific point that is sought. This means that children do not know what or
how much they should write as the answer. Children should be encouraged to write precise answers.
This can be done by exercises like:

il"'hﬂ is bali? Write in two sentences.

Questions for expressing understanding

There are questions which encourage children to understand and express themselves using
their own words. The answers for these questions are either scattered over several places or not
firectly available in the textbook. Examples of such questions are:

What did the kings of the mahajanapadas have which the kings of the janapadas did mot have?
Write and explain three such things.
{This 15 a companson between two chapters.)

Write 10-12 important points about the life of hunter-gatherers.
{This asks the child to summarize a chapter.)

Read the following incomplete passage about the beginning of agriculture and complete it

If it were possible for us to understand the script used af the time of the Indus civilisation what
information would we get about those people?

Reinforcing map-reading skills
There are special questions to improve skills related to maps, pictures and tables:
Compare and contrast map no. 2 and map ne. 3 and say which among the following statements is

fride:

Both the maps are of India.
Both the maps are af lﬁeénne period.
There is no difference in the information given in the two maps.

Thare is a picture of the time of the Mahajanapadas on page 51. Describe what you see in this
picture in 6 fo 7 sentences. Compare this with the picture on page 24 and write the differences
and similarities that you see.

You may keep these exercises in mind and use similar questions for your tests and examinations.
Children should be encouraged to understand and not to cram. So new questions should be given
every time. Children should not be expected to mug up information, rather they should be expected
to read, understand and express themselves.

ifi



Clay Models and Displays

Children enjoy making clay models or displays of what they read in the textbook. These activities
are not difficult to organise. The children can bring their own clay and water. They have a lot of
fun making models of terraced farming, mines, caves of hunter-gatherers, etc. This helps them to
give a concrete shape to their understanding. Even children who are very shy to answer questions,
because their writing and reading skills are weak, would be able to express themselves through
such activities. Such activities will also deepen children's conceptual understanding. As most
chapters make use of detailed descriptions, it is easy to do such activities.

Evaluating Children

Examinations should not merely test the ability of children to memorise and recall information
but also evaluate a wider range of skills which go to shape a thinking and articulate individual.
For this purpose it would be useful to combine the usual closed book examinations with open
book examinations. It is necessary to allow children to use their textbooks in a part of the
examination. This will enable them to attempt new questions which require them to use some
important skill even if they do not remember the relevant facts, One important skill which can
only be tested with an open book examination is that of referencing. This relates to the child's
ability to pick out, when asked for, the precise relevant information from a book.

However, children need to be adequately trained in the concept of open book examination.
(}ten children can misunderstand the purpose and regard the exam as a cakewalk. It needs to be
communicated that unless they are familiar with the content and structure of the chapters they
will not be able to locate and write the answers within the given time.
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